Health Management Work Integrated Learning is a 40credit point penultimate course of experiential learning in the Master of Advanced Health Services Management M(Adv)HSM now offered by the School of Medicine Health at Griffith University.
INTRODUCTION

AIM
The aim of this paper is to provide a descriptive analysis of students' performance results, their selected project topics and overall results of WIL within the wider context of its parent program.
DESCRIPTION
Course Structure. WIL is a 40-credit point course equivalent in terms of student workload to four standard university courses (representing 25% of the two-year degree program). It is undertaken in the final semester of an M(Adv)HSM candidate's study and is a compulsory part of this two-year degree program. WIL takes place primarily in a real-world workplace once students are connected to an industry host HSM organisation. Now coordinated by the School of Medicine, it is structured to closely mirror the academic and vocational aspects of modern professional HSM practice. WIL is not "work experience" [17, 9] it is a carefully constructed learning event based on current known best practice for this modality of advanced education.
WIL AS A LEARNING THEORY
WIL is a well-established learning modality. While these HSM WIL courses have been offered since 2009 [9] to take specific advantage of this modality, WIL has been employed for much longer across the tertiary sector, having its roots in the apprenticeship approach to some forms of learning. There is increasing emphasis on WIL within tertiary organisations to enhance graduates' employability by increasingly embedding workplace and applied learning opportunities within the curriculum [3, 14] . WIL has been used for some time by both the technical and tertiary sectors and has been reviewed holistically by Patrick et al [15] via a systematic (and first) large scale scoping study of WIL in Australia. The aim of that study was to identify issues and map the growing utilisation of WIL in this country and to identify ways of improving the student learning experience in relation to it. Their report stated:
"The project was undertaken in response to high levels of interest in WIL, which is seen by universities both as a valid pedagogy and as a means to respond to demands by employers for work-ready graduates and demands by students for employable knowledge and skills." [15 p.4] A consequence of that landmark study was the presentation of three recommendations: policies and strategic approaches [15] .
These are powerful evidence-based findings, and it is useful to review this WIL course in their context, given that it is still in its relative infancy. As Lilley et al [9] point out: The literature available on the Griffith University website largely addresses WIL as it applies administratively across all programs [7] and these outlines are replicated on a number of university information sites within Australia and internationally. Some of these guidelines are supported by the logic and reasoning behind the general requirements for different WIL programs [5] . Guidance specific to the HSM WIL courses is contained in the on-line course materials [6] . In the case of HSM WIL courses, there are some specific issues which fall into the categories of pre-course administration and academic preparation, and specific industry placement requirements.
A working manual continues to evolve for the WIL courses;
there are known to be enhanced models elsewhere at Administration. Administrative components of the course are also highly web-based, although a large amount of effort is still expended guiding students through them on an individual basis, including approval check points in that process, a requirement that at present still precludes full student "self-service".
Placements. Placement identification and coordination, preparation and ongoing management and semester- These phenomena align WIL management and supervision much more closely with that required of higher research degrees, also an experience not recognised early in the program. Each student's project is unique, and no two are marked alike other than through the application of generic marking guides; neither is the environment or opportunity for inter-semester replicability and the associated costeffectiveness of "repeat business" placements such as those found with tertiary teaching hospitals for nursing or medicine students.
WIL STAKEHOLDERS
There is a range of stakeholders involved in providing or benefiting from WIL experiences. These include students, university staff -both academic and support -and workplace employers, government and professional associations. [3, 15] Martin et al [14] identify academia as a key stakeholder although this finding appears to reflect an educational sector perspective. Each stakeholder has their own array of perceived benefits and costs. Patrick et al [15] recorded:
While recruitment needs and responding to the skills shortage were identified as key motivators for most employer involvement in WIL, it was also recognised that employers, universities and students derive other benefits through this engagement. For example, university staff consistently reported on the benefits of a stakeholder (or partnership) approach to improving student learning, engagement and retention, and described WIL as a link to the community that can also enhance opportunities for research partnerships. [5 p.v] This paper focuses on three of these groups -the students, the university provider and the workplace supervisors. As virtually all commentators have pointed out, there is a need for collaboration and inclusive sector-wide engagement in WIL initiatives that can sustain the broad range of WIL initiatives. Notably, all survey respondent groups surveyed by the authors for this report supported this view; there is a triangular relationship and each depends on and derives benefit from the others.
In the case of these HSM WIL experiences, such collaboration and engagement is even more acute. For example, Griffith University has an on-campus WIL project and network [7] and several staff devoted to research and coordination of WIL practice, with external links to similar entities. This is an example of the second Patrick et al [15] recommendation above. This WIL community collaborative is a structure into which the University's HSM WIL course convenor has integrated in order to derive state of the art process and knowledge benefit for the ongoing continuous improvement of the course from other WIL practitioners.
TRANSFORMATION
WIL is about helping ensure the consolidation of a student's theory and its mastery in a real workplace. Making that transformation is by no means assured, and so WIL deliberately sets out to maximise the probability of success on the part of the student to do so in a "safe" and controlled, well-supervised environment. In that sense, it is a transformational course for the students immediately, and helps confirm their readiness to join the HSM workforce where they are likely to be part of the current national health reform agendas sweeping the world. Accordingly, it is also proper to evaluate WIL in a similar manner as In the case of the great majority of international students who enrol in the HSM WIL courses they see "employability"
as an outcome in their education. As Lilley et al [9] observed when citing related research, Australia's culturally diverse student body has a low sense of belonging and fitting in, so they often see WIL as a means to address that need for employability, both in Australia and abroad. There are few other learning environments
where the theory of HSM may be applied to the workplace in real time and work of actual benefit to all three key stakeholder groups be generated.
WIL PARAMETERS
Martin et al [14] and Martin and Hughes [13] Martin and Hughes [13] suggest that good practice is achieved through a focus on the following OCSSPA model components to guide practice and support students to This peak body's position is clearly well served by courses such as WIL. The participant data below clearly indicate that at present, the MHSM and the option for students to include the HSM WIL courses to achieve the more senior extended academic award of M(Adv)HSM is high. So high, that the WIL option is sufficiently attractive at Griffith University for them to actually incur the expense of relocating here for the additional semester as well as paying the WIL fees. Students clearly see the nested MHSM degrees as providing an advantage over similar courses available in their home country [10] . WIL needs to be maintained and offered as an additional attractant to international students in particular. Such a direction clearly is in line with the intent and advice of Universities Australia.
To that end, WIL could well be regarded as disproportionately valuable in the business of continuing to attract international students, and more of them. However, offsetting that is the question why domestic students are under-represented in HSM WIL courses.
QUANTITATIVE DATA, ANALYSIS OF RESEARCH PARTICIPANT RESULTS AND OTHER METRICS ENROLMENT DATA
These show the following WIL statistics to date:
Student numbers and results. The distribution of these data is shown in Figure 3 below. Mean and median results are expressed out of 100 (100%). While the WIL result is also embedded in the GPA, the enhanced average result for WIL suggests both a consolidation of enabling learning achieved in the previous theory subjects, and a strong "value add" to the overall program and, arguably, an overall improvement in the practical competence of the graduates.
Six different Course
The WIL Course results reflect a maturation of competence by those who went on to complete WIL. For those who completed HSM WIL and attained the M(Adv)HSM, there is clear evidence of improved outcomes. However, before a definitive outcome or results can be confirmed, further research will now take place, to obtain comparative results in this area. 
FIGURE 3: STUDENT NUMBERS AND RESULTS BY
WIL PROJECTS COMPLETED
During the past seven years of WIL, there has been a large range project topic completed. Figure 5 shows the spread of these projects from both government and nongovernment health service management organisations.
STUDENT ETHNICITY AND PROFESSIONAL BACKGROUNDS
Most students come from clinical undergraduate learning and backgrounds, with a few students also coming from a health services management background as well. Student backgrounds include:
• Medicine (including orthopaedic surgeon, plastic surgeon, public health physician)
• Dentistry
• Pharmacy
• Nursing
The ethnicity of students who have completed HSM WIL courses ranges across 21 different countries, as well as a small percentage of domestic students from Australia. program and the benefits that students gain from applying learnt knowledge in an actual workplace (discussed previously and seen in Figure 5 ), prior to graduating. 
CONCLUSION
Numerous studies have identified that WIL is an effective way or preparing professionals for the workplace, and against such findings. Griffith University's HSM WIL courses have now prepared sufficient graduates to enable clear patterns and trends to be evaluated in order to inform ongoing course recruitment, management and student learning experiences.
Other conclusions include:
• WIL is an established source of student recruitment for Griffith University, with enrolments trending upwards.
•
The enrolment data show that WIL is satisfying student needs, overwhelmingly that of an international student body.
• The workload is more intensive for course convenors than originally realised, but investment in on-line field support and workplace learning augmentation for the course has significantly reduced human-based administrative procedure.
The health, aged care and disability care sectors are able to be engaged as a vital partner in the course and is satisfied that the course content and learning modality is suitable for early and mid-career health managers.
RECOMMENDATIONS FOR FURTHER RESEARCH
Recommendations are:
• Continued collation of graduate data to inform longitudinal analysis and course monitoring and management.
• Comparison of WIL placement organisation project work needs and selection by WIL students to optimise the probability of a good match and therefore better mutually beneficial outcomes. Declaration: Two of the authors of this report are also informants to the process being evaluated. As such, the inherent accuracy of the data and discussion presented and capacity for total objectivity must be considered by the reader. The potential for unintentional bias is in part offset by independent / third and fourth authors.
